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CHAl?TER I 
Introduction 
To the casual observer it might appear that New England 
belongs to the past; that like some moon it does not generate 
light of its own but only reflects it. This may be true. 
Certainly the past has given much to New England. Most 
importantly it has given a heritage that after present use 
must be passed on to the future. 
The spirit of independence and civic consciousness that 
first appeared with the issuance of the Mayflower Compact 
continues today in the New England town meeting. The literary 
tradition that began with Q! Pltmouth Plantation may be seen 
still in ~ ~ _H_u_r_r_ah_. The Pilgrims whose first product 
was clapboards hewn from pine trees would certainly be 
surprised by modern factories but they would find the s~e 
ideals of skill and craftsmanship. 
A study of New England is a study of people: of the 
pioneer and the factory worker; of the far.mer and the Pilgrim; 
of the whaler, the merchant, the sailor; of the patriot and of 
the craftsman. It is a study of places; of mountains, hills 
and valleys; of towns and rivers; of cities and harbors. 
New England is synonomous with history; with colonization, 
Indian troubles and Revolution; with Civil War and with 
industrialization. 
Boston University 
Sr~ocl or [J~c~tinp 
I · : ~ 9. ry 
Purpose 
The purpose of this thesis is to construct three units 
for the seventh grade correlating English with the social 
studies using the topic "New England". 
Source 
The problem arose when 1t appeared that available 
teaching materials seemed inadequate when contrasted with the 
richness and variety of the New England scene. The 
characteristics of this topic are such that correlation 
offered one of the best methods of teaching • 
.Tustification 
The topic "Ne-v; England" is suitable for correlation; 
a) It has an historical heritage dating from 1620 
to the present. 
b) The mountainst rivers and lakes of New EnglEnd 
form natural bound~ries which add to the isolating effect of 
its geographical loce.tion in the nortneastern section o ... : the 
United States. 
c) Melville, Frost, Emerson and Longfellow are but 
a f'ew of' the native writers who have given New England a 
literary tradition of its own. 
Scope and Limitations 
The units have been constructed to correlate the 
language arts arees: reading, writing, speaking and listening, 
with history and geography. As these units, designed for the 
4 
seventh-grade level, are untested, they will require some 
modification to meet existing situations when m actual use. 
The tentative time allotment is three weeks for each unit. 
Although these units treat New England as a whole, 
arbitrary divisions have been made in the areas of the social 
studies and emphasis has been placed on the different phases 
of the language arts as the following chart will show. 
~England 
Unit A: 
Rural New Engle,nd 
Unit B: 
Coastal New 
England 
Unit C: 
Urban New 
England 
SCOPE CHART 
Lapguage ~ 
Reading 
(See Appendix C 
for details) 
Writing 
(See Appendix C 
for details) 
Speaking and 
Listening 
( See Appendix 
C for details) 
Social Studies 
Growth and development 
of N.E. prior to the 
Revolution. 
Study of rural N.E. 
From the Revolution to 
the Civil War. 
study of coastal N.E. 
From the Civil War 
to the present. 
Study of urban N.E. 
,, 
Definition 2! Ter.ms 
Correlation 1 means the clarification of the 
relationships existing between the vs.rious subjects of 
instruction and their place in the total scheme of life. 
For the purpose of this project, correlation may be 
considered as the arranging of history, geography and the 
Language Arts in a mutually complementary manner. 
A~ 2 is the teacher's goal stated in ter.ms of a 
desirable che.nge to be made in the pupil in concept or skill 
and thus in ideal, attitude or a.pprecietion. 
The delimitation 3 is astatement of the lesser learning 
outcomes of the unit, at a given grade level, in a specific 
situction for an alloted time which provide for the individual 
differences of the pupil. Like the unit, it is for the 
teacher's use only and has been obtained by analysis. 
The incidental ~ indirect learning products 4 list 
some of the probable outcomes, related to, but not a part of 
the unit. Also included are the ideals and attitudes which 
unit may instill in the pupils. 
1 Weeks, Ruth Mary, A Correlated Curriculum, p.5, 
D. Appleton-Century Company Inc., New York, 1936. 
2 
Billett, Roy o., Fundamentals of Secondary School 
Teaching, p.505, Houghton Mifflin Company, Boston, 1940. 
3 
~. pp.505,506. 
4 ~' p.506. 
The ~ 8>ssig:rnnent 5 is the :flexible overall plan o:f' 
the teacher-pupil activity. The pace of the unit is geared to 
local conditions and pupil differences .• 
The optional related a.cti vi ties 6 are as the name 
implies voluntary projects related to the topic, carried on 
under the guidance of the teacher. 
The core activities 7 are the focal activities o:f' the 
-
unit in which the majority of the pupils are engaged. 
The study~ activity guide 8 supplements the personal 
guidance o:f' the teacher and allows more freedom in carrying 
out the main part o:f' the unit. Usually mimeographed, it gives 
the pupil an outline for sel:f'-direction. 
Evaluation 9 within the unit consists o:f' three types o:f' 
test: the pre-test, showing pupil background; progress tests 
measuring achievement; and terminal tests evaluating the 
over-all growth resulting from the unit. 
5 Ibid, 
-
p.506. 
6 Ibid, 
-
p.507. 
7 
.!ill' p.508. 
8~, p.508. 
9 Ibid, pp.508, 509. 
./ 
Lists £! materials ~ .r.e_t_e_r_e~n.c.e.s are often included in 
the unit to supplement the study guide and optional related 
activities. 10 
10 
ill,g, p.509. 
CHAPTER II 
REVIEW OF RESEARCH 
Types 2! Correlation 
There are many types and degrees of correlation. The 
folloWing list shows some of the experiments tha.t have taken 
place in the field of correlation. 1 
1) Correlation of English with other fields through 
incidental references and isolated projects. 
2) An English course based on correlation with other 
fields but not implying the modification of courses 
or the cooperation of other subject teachers. 
3) A fusion of English with other subjects. 
4) A fusion of a group of subjects. 
5) A curriculum based on the integration of all 
educational subjects. 
Justification of the Use of Correlation 
----
The following reasons, listed in the Correlated 
2 Curriculum, might be considered a philosophy of correlation. 
The specialize,tion of industrial, commercial, and 
professional e.cti vi ty usually causes a person to deal with 
little outside his own speciBlty and even then only within a 
specialized fraction of his field. II' a student is to view 
Life as a whole he must do so in school because as an actual 
wage-earner he will center his eye upon o~y a microscopic 
part. 
A second reason t·or integrating \..i..a.e curriculum is the 
increasing mobility of our population. For the children of 
fgmilies constantly shifted from neighborhood to neighborhood 
1 
2 
Weeks, £E• £!!., p.5. 
lli_S, pp.2, 3. 
from town to town, and from state to state, life is just a 
stre~ of scattered impressions. If they are ever to see a 
connected picture it must be in the school course. 
A third factor which demands the integration of 
education is the noise, confusion and distraction of urban life. 
If educe,tion is to mEke any impression on a population so 
assaulted in every by the distractions of current life, it will 
have to be an education whose be,sic import stands out in clear 
and simple outline. The school course must say something in a 
simple, obvious and definite manner, and every subject studied 
must be so chosen and so presented as to be a clause in this 
great educational statement. 
A fourth reason for an integrated curriculum is the 
magnitude of civic e.nd political indifference on the part of 
our citizenry. Politics is the science of planning 
cooperatively the conditions requisite to e satisfactory life. 
Only by an integrate~ education can we reanimate politics, 
using the premise that life is a logical whole for which 
cooperative pla.nning can be profitably undertaken. 
Another fact cries even more loudly for educational 
synthesis. The compounding of new knowledge especially in 
science has seemed to under.mine the old bases of moral and 
religious sanctions. The breakdown of the old for.mulae has not 
broken down the eternal veri ties those for.mulae a.ttempt to 
express. We gain a larger view of the truths which previous 
ages could only glimpse. These philosophical implications 
of the new learning must be clear if we are not to leave 
students visionless among the facts presented in our courses. 
The scientific, esthetic, philosophical and ethical branches of 
our curriculum must therefore be in some msnner integrsted to 
prevent students from viewing the world with purposeless 
despair. 
J.N. Hook 3 in discussing correlation, particularly 
literature and history, admits that history throws light on 
literature and demonstrates the fact that literature is 
inevitably an outgrowth of the social, economic and political 
climate and does make history more lifelike, but points out 
3 Hook, J.N., ~Teaching 2! ~School English, p.l41, 
The Ronald Press Company, New York, 1950. 
.10 
some of the weaknesses of this type of correlation. Some of 
the great periods of history produced little or no literature 
of merit. Such a method of correlation, beceuse of the nature 
of the literature studied, limits the history to countries 
whose literature nor.mally comes within the scope of the 
curriculum. Another possible weakness is the need for a 
teacher whose interest and knowledge in both history and 
literature are balanced. 
Language ~ Concepts ~ ~ B! ~ in Correlation 4 
1) Pupils may use as expressional meterial for 
composition assignments, subject matter taught in other fields. 
2) English courses may include as a part of th:e regule,r 
work such correlative experiences, projects, or units as are 
helpful in enriching, illustrating, or extending their 
principles to other fields of knowledge. Explanatory units 
may include such projects as the study of a piece of 
polyphonic music by :Palestrina or Monteverde or its later 
development in the contrapuntal fugues of Bach, to explain 
Milton's lines about music in L'Alle~ro. Study of the famous 
English cathederals e,nd their etaine glass, together with the 
Puri te.n attitude toward them, could help explain the famous 
cathedera.l passage in g Penseroso. 
3) English courses may develop and enlarge the scope of 
literary study. Readings drawn from other subject fields as 
in units in which the literature of science, of history e.nd of 
vocations e.re mede the basis of English study. 
4) Appropriate 11 tere.ture classes mc:..y pa.rallel courses 
in English or American history by readings illustrative of the 
period under study. 
5) The English department may suggest the election of 
courses in related subjects to furnish b2ckground material 
needed for English work. 
4 Weeks,~·£!!., pp.62, 63. 
Concepts .Q.! ~ Social Studies ~ may ~ ~ in Correlation5 
1) The enormous age of huma.n culture a.nd the extreme 
recency of most things - railroads, telegraphy, telephones, 
automobiles - that are conspicuous in our civilization. 
2) The unity of man with the rest of living neture end 
his subjection to the same fundmmental law. 
3) The concept of change, involving the idea of progress 
and especially the progressive humanization of man. 
4) The essentials of man's heredity. 
5) The fact that all men have some culture of their own 
and that many excel in particular c:ctivities. 
6) The need for the sympathetic consideration of alien 
groups. 
7) The history of the foundation of ve.rious races, 
particularly those of the white race. 
8) The composition of a.nd anthropological developments 
in the .Americe.n people. 
9) The idea of history as representing whe.t Hegel ce.lls 
the ultimate design of the world. 
10) The relation of great personalities to the total 
social situation of their respective ages. 
11) The concept of contingencies and choices that have 
been made. 
12) The causes of human conflict. 
13) The encouragement of the scientific method in social 
affairs and the value of analysis e.nd statistical measurement 
in studying social culture and social change. 
5 
Ibid, p.l5. 
-
~· ' . 
A~ 
Suggested Correlation 2f English ~ Histoty 6 
1) Definition of simple socia.l concepts end literary 
for.ms with respect to their origin, development and present 
significance me.y be reenforced through a study of the types of 
literature to increase appreciation of the diversity of 
contemporary l1fe and literature. 
2) Connected history, either social or literary, may be 
used as the backbone of the course or as collFteral reading. 
Hitherto disconnected incidents, personalities and ideals may 
be woven into a, pattern where their proportion and 
relationship to the modern world are revealed by a 
consideration of historical perspective. There should result 
some measure of tolerance for change and adjustment in both 
society and letters; a growing attitude of skepticism toward 
propaganda. which seeks to distort the records of the past in 
the interest of a group; and a disposition to relate past 
developments to future progress through the operation of 
social intelligence. 
3) Reading exercises suitable for correlation may 
include: practice in interpreting instructions; finding 
specific information in scattered sources; ma.stering the thought 
of the author; and transla,ting experience. Possible results 
might include a more enlightened attitude toward the syllabi, 
bibliographies, references, textbooks and treatises, as well as 
toward literature. Hebits of analysis, definition of ter.ms 
and documentc:tion by means of c&rds should be extended. 
4) Projects should increase skills in handling 
chronologie~! and logicel order; in location of space a.nd time; 
in comparison and contrast; in causal sequence in relation to 
temporal; in reasons for e point of view; a,nd in infe.~.t::.uce 
f'rom fact. 
Standards ~~Appraisal 2! Units 
As this project attempts to correlate the L&mgue.ge Arts 
and the social studies it might be well to consider some o:f 
the criteria used in judging the effectiveness of the Billett 
type unit. 
6 ~' pp.62, 63. 
This plan in a broad sense consists of illustrative material 
arre,.nged around a topic,? which in e. sense is also a. 
definition of correlation. 
The following are the standards used in judging the 
effectiveness of this tJ~e of unit: 8 
a) "Is the unit described in a definitet declarative 
statement representing the les.rning product or products to be 
acquired by the pupil? 
b) Is it worth the time and money of pupilst teachers 
and society to be spent acquiring it by the experience route? 
1) Has it important probable applice.tions to the 
life situations which the pupil is meeting- or will 
probably meet later as an individual and as a member of 
social groups? 
2) Will the values accruing to the individual and 
to others make the efforts necessary for its acquisition 
a good investment when compared with other values 
attainable with the same time and effort? 
c) Is the unit definitely related to the pupils' level 
and the area of mental growth and experience? 
1) Does it grow naturally out of the preceeding 
unit of the course and lead naturally to the next? 
2) Is it part of a sequence of units which makes 
possible and contributes to integration and 
reintegration of the products of pupil experience as 
the course proceeds? 
3) Is it related wherever possible to the work 
which the pupil is doing in other school subjects- in 
the extra-curriculum, and in his out of school environs? 
4) Is it stated in terms of the vocabule.ry which 
pupils might be expected to possess on completing the 
advance represented by this unit? 
d) Does the unit represent an advance in some concept 
or skill which from the standpoint of pupils' probable rate of 
7 Billett, .2.E• ill·, p. 505. 
8 ~' pp.l40, 141. 
growth is neither so slight as to be trivial nor so great as 
to lead to vagueness or uncerta.intyon the part of either 
teacher or pupil? 
e) Does the unit represent a.n Edvance in some concept or 
skill distinctly recognizable with reasonable objectivity by 
present methods of controlling observation or testing? 
Is the unit as stated sufficiently flexible to 
provide for the aims, different a.pti tudes, abilities, interests 
and needs of the pupils for whom it is intended? Is it 
ana~lyzed into the lesser learning products (advances in 
capacity for behavior) on which the major learning product in 
part depends'? Has the analysis of the unit been delimited to 
indicate the learning products expected of all pupils, and 
ones that are optional for pupils on the ba.sis of aptitudes, 
a.bili ties, interests, aims or needs? 
Have the proba.ble indirect learning products in the 
form primarily of ideals, attitudes, and appreciations to be 
achieved when working on the unit, been anticipated so far as 
possible and listed? 11 
CHAPTER III 
GeographY 2! ~ England 
New England is 66 1 424 sque"re miles of mountains. valleys, 
hills and lowland politic ally divided into the states of )Iaine • 
New Hampshire, Vermont, Rhode Island, Connecticut and the 
Commonwealth of Massachusetts. It is a region of physical 
contrasts; of mountains and low, sandy capes; of rocky 
coastlines and peaceful upland villages; of metropolitan areas 
and small fishing ports; of highly centralized industrial 
regions and small handicraft shops, 
At a varying distance offshore the ocean floor rises 
abruptly and levels off in plateau fashion at a depth of 72 
fathoms. Planing upward until it emerges at the tideline, 
this continental shelf is important to New England as the 
source of the fishing industry. 
From the tideline the land continues to rise, gently at 
first but more noticeably as the coastal lowlands meet the 
hilly belt sometimes called the Eastern Upland, which attains 
a height of 2,000 feet. Rising from this upland is a northern 
extension of the Appalachian mountain system, the White 
Mountain Range which boasts the only true timberline in the 
eastern part of the United Ste"tes. 
To the West the land drops and then rises again to the 
dissected upls.nd of the Litchfield and Berkshire Hills in 
Connecticut and Massachusetts. The Green Mountains cap this 
upland from a point slightly south of the Ver.mont border, 
northward through Ver.mont into Canada. The approximate mean 
elevation of New England is 633 feet above sea-level. 
The rivers of New England are characteristically short 
and unsuited for navigation. Rising in the mountains at no 
great dJ.stance from the sea. they flow down gradients too steep 
for shipping. This seeming disadvantage is really a resource 
as it provides the hydrostatic head necessary for 
hydroelectric power. 
The drainage pattern of New England is generally 
dendritic, or branchlike, except in the watershed of the salt 
1 
rivers in eastern Massechusetts. Here during the era of 
Pleistocene glaciation the "great river of Massachusetts" was 
dammed by glacial moraines and sought a new outlet to the sea. 
at Newburyport, Massachusetts, causing a confused drainage 
pattern in the ee.stern part of the state. 
The hydrography includes thousands of lakes and ponds, 
the largest of which are Moosehead Lake in Maine and Lake 
Champlain on the Ver.mont border. The ma.in river systems are 
the Kennebec and the Penobscot in Maine; the Merrimac in New 
Hampshire and Massachusetts; the Connecticut, draining parts 
of New Hampshire, Vermont, Massachusetts and Connecticut; the 
Ble;.ckstone in Rhode Island; and the Thames and Naugatuck in 
Connecticut. 
The poorness of the soil and a short growing season 
1 Howe, Henry F., §.!ll Rivers .Q! ~ Massa,chusetts 
Shore, p.9, Rinehart And Company Inc., New York, 1951. 
17 
There is in New England a lack of native raw material 
for use in local factories. Countering this are the many 
hydroelectric power sites which provide inexpensive power for 
industry. Coupled with this is a reservoir of manpower 
trained in the Yankee tradition and augmented, in the past, by 
the influx of immigrants. Factors detrimental to industry 
are discriminatory freight rates, decline of the Port of 
Boston, and the shifting of factories to the cheaper labor 
zones of the south and of Puerto Rico. 
The metal industry is confined to the fabrication of 
smaller items. A large portion of the nation's textile and 
shoe machinery, 4 hand tools, firear.ms, and jewelry are made in 
Massachusetts, Connecticut and Rhode Island. 
In 1955 thirty-eight percent of the shoe output of the 
United States, having a ve1ue of a.lmost $714 million was 
produced in New England. 5 
Massachusetts, first in leather production,6 also ranked 
first in shoe production. New Hampshire and Maine rank fifth 
and sixth nationally. One-fourth of the shoe me~ing industr.y 
of the United States is centered in ea.stern Massachusetts. 7 
4 n!S· p.234. 
5 Boston DailX Globe, Feb. 8, 1956, p.27. 
6 
Whitbeck, £2• £!!., p.195. 
7 
Ibid, p.l97. 
varying from 120 days in the north to 180 days in the south 
limit the agricultural potential in New England. The majority 
of crops, sui table to both soil a.nd climate, are foodstuffs 
that find ready markets in the urban centers. Market 
gardening is therefore one of the most important sgriculturel 
activities. 
The moist cool climate, which is detrimental to most types 
of far.ming, is responsible for the rapid growth of silage 
crops on the rocky hillsides and marginal lands which are 
otherwise unsuited to cultivation and fosters a thriving d•:l.ry 
industry which provides New England with milk and dairy products 
2 valued at over $100 million annually. 
Soil and climate in Aroostook County, Maine, are 
favorable to the cultivation of potatoes. Here the average 
yield is 275 barrels per acre. Over 40, 000 carloads are 
shipped yearly. 3 
Cranberries ~re a specialized product o:f' the coastal 
lowlands of southeastern Massachusetts. The avera.ge annual 
crop o:f' this sandy region is over 40,000 barrels, making 
Massachusetts the leading cranberry producer of the United 
States. 
2 Whitbeck, R.H. and Finch, v.c., Economic 
p.l72, McGraw-Hill Book Company, Inc., New York, 
3 ~. p.82. 
Geofraphy, 
194 • 
19 
In former times New Engle.nd led the country in both the 
cotton E.nd woolen branches of the important textile industry, 
but the development of the cotton industry in the South and the 
decline in the demand for wool he,ve cut deeply into the 
production of textiles in New England. 
Recent technological adve.nces hEtVe contributed to the 
industrial future of New England. Noteworthy is the growth in 
the electronics field. Also to be considered is the proposed 
building of an atomic powered plEnt in Rowe, Massachusetts. 
History 2! ~ England 
"Being thus constrained (by religious persecution) to 
leave their native soil, ••• their lands and livings, and all 
their friends and familiar acquaintances," 8 the Pilgrims 
sailed from Hull to Amsterdam where they lived for a while 
before moving to Leyden. ln Holland life for ma.ny reasons wa,s 
difficult enough for the Pilgrims to again consider moving. 
Willirum Bredford, a Pilgrim who was later to become 
Governor of Plymouth Pla.nto.tion, lists four reasons for their 
further removal to the New World. 9 In a country as densely 
populated as the Netherlands immigration was limited and 
employment of immigrents was limited to the more menic:l tasks. 
The difficulty of living in the Netherla,nds we"s taking its 
Bradford, William, Q! PlYffiouth Plantation 12EQ-12!2, 
p.5, Alfred A. Knopf, New York, 1952. 
9 Ibid p.23. _, 
toll; many of the older Pilgrims were dying before their time. 
The temptations and distractions of life in an alien community 
were weakening the religious fervor of the younger Pilgrims. 
The final reason for departure was their missionary zeal; their 
desire to spread their gospel. 
~en the voyage to the American coast was completed the 
Pilgrims drew up the following document, the rather broad 
statement that is called the Mayflower Compact. 
"In The NFme Of God, Amen 
We whose names a.re underwritten, the loyal subjects of 
our dread Sovereign Lord King James, by the Grace of God, King 
of Great Britain, France and Ireland, Defender of the Faith, 
etc. 
Having undertaken, for the Glory of God and advancement 
of the Christian Faith and Honour of our King and Country, a 
Voyage to plant the First Colony in the Northern Parts of 
Virginia, do by these presents solemnly and mutually in the 
presence of God and of another, Covenant and Combine ourselves 
together into a Civil Body Politic, for our better ordering and 
preservation and furthera.nce of the ends aforesaid; and by 
virtue hereof to enact, constitute and frame such just and 
equal laws, Ordinances, Acts, Constitutions and Offices, from 
time to time, as shallbe thought most meet and convenient for 
the general good of the Colony, unto which we promise all due 
submission e.nd obedience. In witness whereof we he.ve 
hereunder subscribed our names et Cape Cod, the 11th of 
November, in the reign of our sovereign Lord King James, of 
England, France and Ireland the eighteenth, and of Scotland the 
fifty-fourth. Anno Domini 1620." J;~ 
The first winter at Plymouth was rigorous. Only 
fifty-six of the origina.l one hundred-two Ma.yflower passeRgers 
survived but with the arrival of Spring, land wa.s cleared and 
crops planted. Seeds brought from EnglEnd failed to germinate 
10 Ibid, pp.75, 76. 
-
21 
but Indian corn sown in the nE.ti ve me.nner flourished. Vhen 
the ship, Fortune, scdled from the colony the next yea~r she 
carried as part payment of the indebtedness of the Pilgrims, 
clapboards, beaver and otter skins. 11 By 1624, Plymouth had 
paid off her debt and had established herself as a 
self-governing community. 
The Massachusetts Bay Company was founded in 1628 for the 
purpose of colonize.tion in the New World. This well equipped 
migration differed vastly from that of the Pilgrims as is 
evidenced by a portion of John Winthrop's Letter of March 28, 
1630, to his wife, Margaret. 12 
"The wind hath been aga.inst us this week and more; but 
this day is come fair to the north, so as (by God's assistance) 
we are preparing to set se.il in the morning. We have only 
four ships ready and some two or three Hollanders to go along 
with us. The rest of our ships (being seven ships} will not 
be ready this sennight." 
During 1630 and the decade following a total of fourteen 
thousand people, part of the grea.t migration, settled in the 
Boston Be.y area. These people, while holding the same 
religious tenets , were more prosperous than the Pilgrims. 
William Holmes and a group of workmen sailed from 
Plymouth to Connecticut and established a trading post at 
Windsor in spite of threats from the Dutch and warlike 
ll Ibid, p.94. 
-
12 Hubbell, Jay B., America.n Life in Literature, 
Harper and Brothers, New York, 1936. 
vol. 1, 
p.20, 
2.1 ~~-
displays by the Indians. 13 Thomas Hooker, minister of the 
church in Cambridge, also settled in Connecticut with most of 
his congregation. 
An arrival of the year 1631, Roger Williams, whom 
Bradford characterizes as "a man godly and zealous •••• but very 
unsettled in his judgment." 14 was exiled from Massachusetts 
Bay Colony in 1636 and fled to Narragansett Bay where he 
founded the first settlement of present day Rhode Island. 
Settlers from Massachusetts, of whom the most notable wes 
John W-heelwright, settled in the Piscataqua Valley in such 
numbers that a Royal Charter was granted to New Hampshire in 
1679. 
The villages of New England were similar to their English 
counterparts. Each village had its own white-spired church 
and village green. The thatched cottages resembled those in 
England save for their Emaller size and wooden construction. 
Indian troubles came with the dammdng of streEms for 
millsites, depriving the Indians of fish; and with the 
destruction of forests and hunting grounds. The hostility of 
the natives flared up during the Pequot and King Phillip Wars. 
Life in the frontier commnnities was difficult and hazardous. 
13 
Bradford,~·£!!., pp.258, 259. 
14 
,!llit p.257. 
2 ..., .. · J 
The danger and tension might be illustrated by thie incident 
which occurred during the King Phillip War. 15 
"At Nagog Pond, near the deserted Praying Indian village 
of Nashoba, Isaac Shepard, with hie brother Abraham, was 
threshing grain in the barn. News of the atta.ck on Lancaster 
had increased the household's caution. To warn of danger, the 
men posted their fourteen-year old sister, Ma.ry, on a boulder 
part way up the snow-covered hillside behind the house. 
But the pounding of the flails drowned the gir~s Shriek. 
A moment later, Isaac Shepard sprawled in death near the 
musket he had not time to fire; his brother Abraham lay 
unconscious near him. From the barricaded house, the two men's 
wives saw the Indians make off with the girl. 
Abrah~ Shepard rallied enough to set out through the 
snow with his dead brother's wife, his own wife, and his wife's 
small baby, for refuge at Concord." 
When the Indian menace had passed and with New England 
assuming a more settled character, friction arose over 
govermnental power, appointment of officials, and taxation. 
Laws restricting trade, manufacturing and ba.nking added fuel to 
the smouldering fires of American indigation and resentment. 
The Boston Massacre and the Boston Tea Party fanned these fires 
into open revolt. 
During its first year, the Revolutionary War was e. 
localized affair with the main actions taking place in or near 
Boston. But, symbolically perhaps, then the story of New 
England begins to merge with the history of the nation. To be 
sure, New England's men were fighting, but not on their own 
soil. They fought, not as in the past to defend their homes, 
but to form a new country. 
15 Scudder, Townsend, Concord: American Town, p.30, 
Little, Brown and Comps.ny, Boston, 1947. -
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With the birth pangs of revolt and the growing pains of 
i,onfederation past, the country began to push its frontier 
the Appalachians. Driven by some restless urge, New Englanders 
shared in this westward march. Large groups from from Danvers 
and Hartford moved to Marietta, Ohio; from Plymouth, 
Connecticut to Plymouth, Ohio. Others moved to Michigs"n.l6 
Those who remained at home were not idle. The sea 
frontiers were pushed back by Yankee clippers and whalers. 
The industrial revolution, long delayed by English law, reached 
the new nation. The first cotton mill was built in Beverly, 
Massachusetts. In 1790, S~uel Slater built carding and 
spinning machines at Pawtucket, Rhode Island. Boston he"d a 
population of 136,000 ,less than New York and Philadelphia. 
"While Boston was still en important seaport, it ranked behind 
New York, Baltimore, Philadelphia, e_nd New Orleans in the 
volume of trade handled. 
\Vi th the end of the Civil Vier, New England began to 
changeJ the Yankee economy which was built to some extent on 
trade, lagged with the advent of the steamship and the decline 
of the clipper trade. The petroleum industry slowly choked 
the wh£ling fleets. The last sailing of the last whaler, the 
barque, Josephine, from New Bedford in 1903 marked the death of 
the New England whaling industry. 
16 Bridgman, Reword Allen, ~ Ensland.!.!! ~ ~ of 
~ World, pp. 43, 63. 
As the whole concept of na.tional economy changed from 
agriculture to industry New England kept pace with the change. 
Immigration swelled the cities, supplying the manpower needed 
for factories. New Engle.nd took the lead in the manufacture 
of shoes and cotton and woolen textiles. More and more the 
course of New England became indistinguishable from that of the 
United States. Modern New Engla.nd is basically the same as E ny 
•e~tion of industrial America. Some of the older textile 
industries have moved southward but newer industries of the 
electronic-atomic technology have replaced them. 
Literary History~~ England 
History is the chronicle of mankind; of the flaring of 
wars and the building of empires, that is contrasted and 
softened by the social developments of peece. Being dynamic 
rather than static, history highlights times of war and 
national effort. Literature grows during periods of calmness. 
Pilgrims and pioneers were too busy planting crops and 
fighting Indians to acquire the culture and spend the time 
needed for the finer arts. 
The story of New England's literature had subtle 
beginnings; a seed casually planted • Without national feeling, 
literature was imitative end the Seventeenth Century produced 
little save journals, letters, and religious works. 
William Bradford might be considered the father of New 
England literature in that his journal, Q! Plimouth Pl~ntation, 
is the earliest and one of the best ext:a.nt Pccounts of early 
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settlement. The first best-seller was perhaps ~ Da;y .Qf ~' 
a rhymed version of Calvinistic theology, written b' the 
Malden minister, Mich~el Wigglesworth. The Wonders of the 
- --
Invisible World, Essa;ys IQ ~ Good, and Magnalia Christi 
Americana were the chief works of another and more fc-mous 
minister, Cotton Mather. The most famous of the theological 
writers was ~onathan Edwards, author of Freedom .Qf ~ !1l1• 
The Eighteenth Century produced little writing of any 
kind in New England as its chief stimulis, religion, lost its 
dominant position in the area. Such writing as did appear was 
mainly political, having greater historical than literary 
significance. Benjamin Franklin, if he can be claimed by New 
England, was the greatest writer of the century. 
With the secure feeling of newly won independence, New 
Engl~nd looked ahead. 
"The old dream of a Puritan commonwealth, a true 
city of God, lingered in the New England mind, and it 
seemed as if the e,ppointed hour had come. Cotton Mather 
had foretold this hour. ~onathan Edwards, on his lonely 
rides over the forest hills of leafy Stockbridge, had 
seen the millenium approaching. Bishop Berkely, on his 
far.m at Newport,· had prophesied the golden age. The hard 
conditions of life in the earlier days had yielded to 
more propitious circumstances. The time was surely 
ripe;" 1? 
Suddenly the long dormant seed of literature blossomed. 
Dur.J.ng the two centuries of waiting the roots had become 
extensive and virile. The plant towered skyward, dwarfing all 
17 Brooks, Van Wyck, ~ Flowering .Qf Ne1v England 
1815-l§.§.£, p.5, The Modern Library, New York, 1936. . 
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others. The branches were strong; Longfellaw, Holmes, 
Whittier, Lowell, Hawthorne, Tucker.man, Emerson, Melville, 
Thoreau. Fertilization and cultivc;tion cc:me from Ne',v England 
enjoying its "Golden Age". 
The '·dominance of New England ended with the Civil War and 
literature which drew its inspiration from the local scene 
·fgded. 
"Over-intelligent, fragile, ca.utious end doubtful, 
(it) loses the self-confidence end joy that have marked 
its early development -- it is filled 1.dth a presentiment 
of the end; and ••• surrenders ••• What has once been 
vi tal becomes provincic:,l: and the sense that one belongs 
to a dying race domJ.nates and poJ.sons the creative 
mind." 18 
To fade of course is not to die. Victorian New England 
produced its she.re of writers in Emily Dickinson, Sc:,re;.h Orne 
Jewett and Mary Wilkins Freeman. Modern Ner,v Engla.nd he,s 
produced the greatest American poet of the century; one has a 
choice, either Frost or Robinson. 
The unity and heterogenous character of New England have 
passed. The "nei.ver races" he.ve mixed with the Yankee. The 
agricultural c;"nd comrnercic:.l economy has been replaced by 
industrializFtion. When New Engle"nd assumes an homogenous 
unity the pendulum may swing toward e.nother "Golden Age" e1nd 
there will be no need for: 
"This, this is our l2nd, this is our people, 
This that is neither a land nor e. race. We must 
reap 
The wind here in the grass for our soul's harvest: 
18 Ibid, p.52'7. 
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' 
Here we must eat our salt or our bones starve. 
Here we must live or live only as shadows. 
This is our rece, we that h~ve none, that have had 
.Neither the old WEdls nor the voices around us-
This is our land, this is our ancient grouna --
The raw earth, the mixed bloods, and the strangers. 
The different eyes, the wind, and the heart's 
chc.nge. 
These we will not leeve though the old call us. 
Inis is our country-earth; our blood, our kind. 
Here we will live our years 
till the earth blind us--" 
19 From Americcn Letter by Archibald MacLeish. 
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Un1 t A a Rural New Ep.gle.nd 
Gene:rai Stctement 
Although the farms of New Englrnd are much the seme as 
they were 300 years ago; (the soil is still rocky, the e.cree.ge 
smell,) New Engle.nd has grown and matured politicelly. The 
Pilgrims were subjects of the British king; their descende.nts 
are t'ree citizens in E republic. 1'he purpose of this unit is 
to show part of the inter-relationship of land end people es 
they grew into a nation. Evidence of the coming ot e.ge may be 
seen in the writings and documents of' that era. 
1. The Pilgrims were driven from England by religious 
persecution. 
2. The Pilgrims landed at Plymouth, Massachusetts in 1620 
after dra.:fting the 1-iaynower Compe.ct. 
3. Other settlers le.ndedl coastal. settlements were 
established; more edventurous settlers pushed into the 
interior. 
4. New Engle.nd beceme a settled region w1 th local customs 
and habits. 
5. As New Englanders echieved e. measure of political 
meturity through local self-government, the,r begen as 
part of e netion£1 movement to seek the right of 
totel self-government. 
6. This right of self-government WF.B fought for and won 
in the Revolutionery Vier. 
7. The cos.atr.l and Connect! cut lowle..nds, the eastern and 
western uplende, the Taconic, White Fnd Green 
l1ountFins are the me.jor lend feetures of N.ew Englt'nd. 
Jl 
B. Truck fe.nning, me"rket gerdening, poultry raising and 
d8irying are the chlef agricultural pursuits of New 
England. 
Probable Indirect Learning Products 
1. Agricultural possibilities in New England are limited 
by the climt::tte and the nature of the soil. 
2. The Pilgrims, having fled England to avoid religious 
persecution, were intolerant themselves. 
3. Pupils will become eware that there is much 
li tere,ture, written during and about the period under 
study, available for their use. 
Study Guide 
Each pupil will receive an outline of the Core 
Activities and the following items which are not included in 
the Core. 
l. In your history text or other appropriate book find 
the location and founding dates of the early New 
England settlements. 
2. Be prepared to discuss how glaciation effected New 
Engla.nd. 
3. Home life in colonial New England was quite different 
from that of today. Can you name some of the ways? 
'What colonial customs do we rete.in today? 
4. While New England is not primarily an agricultural 
region, agriculture ple"ys an important pc.rt in our 
economy. How? Why? 
Suggested Introductory Activities 
1. Show the film, ~England Calling. 20 
2. Pretest. (See Evaluation section.) 
3. Discussion of the topic, "New England Origins". 
:Emphasis will be ple.ced on who, when, where end why. 
20 ~England Calling, (film), Colonial Beacon Oil 
Company, Boston, !1assachusetts. 
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4. Explanation 
~l i~: 
c The 
of the unit: 
time, 1620 to 1782. 
study of rural New England. 
topography of New England. 
Sugsested ~Activities; tentative time allotment, 3 weeks. 
1. A block-diagrammatic map of New Englend will be drawn 
on the board s.nd the nc:mes rnd loca.tions of the major 
la.nd forms will be studied. A discussion of some of 
the adve.ntages and di sadvante.ges of the terrain of New 
England will follow. 
2. The cle.ss will discuss and contrast the rel1gious 
situation, giving special emphasis to the period 
obout 1610, the Established Chul'ch, the Puritans e~nd 
the Dissenters. 
3. Two distinct types of reading materi~.l, one a recipe, 
the other a page from a detective novel, will be read 
aloud by members of the cla.ss. The use of ve.rying 
reading speeds for different types of material will 
be discussed. 
4. The teacher will discuss with the class the remainder 
of the unit in terms of probable pupil outcomes in 
both the social studies and the Language Arts. This 
discussion may follow two patterns. It may be led by 
the teacher or it may be e free discussion whose 
results will be compared with the Delimitation. 
5. This un1t could be CElled a "re,,d about" unit. 
discussion on the va.rious types of books about 
England the class will draw u:p a .. check list to 
the selection of books. 
From a 
New 
aid in 
6. The cle.ss will choose P committeeeto investigate and 
report on sources of infor.mation other than books. 
This report, due at a later da.te, may be in the form 
of r check list. 
7. Reading for the main idea will be introduced by the 
reading of c. newspaper article. The pupils will be 
asked to make up their own headlines. These 
headlines will be compared with the actua~ one from 
the ps.per. Following this the pupils will be asked to 
think of an appropriate headline for a paragraph on the 
explorations of Myles Standish which will be read by 
the tescher. The manner in which these main ideas can 
be used to mr>ke cl.O outline will be explained by the 
ter,.cher. 
• 
B. Using tl1e die>grc:m mc-p on the bla.ckboe,rd, the following 
New Enlland rivers will be locE:.ted: 
a Connecticut d) Penobscot 
b Merrimac e) Androscoggin 
c Kennebec 
The1r potential for transports.tion and waterpower 
will be discussed. 
9. Skil.JnJ.ng and its use in loc£.ting a particular bit o:f 
information will be reviewed. Pr~ctice in this skill 
will be provided by hcving the pupils find the names 
of the les.ders of the eecrly New Englc.nd settlements. 
10. The comnittee c:ppointed to find other sources of 
information on New Englend will report. The class 
w1~~ discuss the committee findings and their 
possible use in this unit. 
11. Practice in skimnung \vill be provided by the use of 
geography texts as an aid in finding how glaciation 
has effected New England agriculture. 
12. Drawing from the members of the class who have not 
served on committees, three co:mmi ttees 1.vill be chosen by 
by the class. The first ·will compile a list of books 
on New England that m<?y be found in the school 
library; the second com."ni ttee will do the same for 
the public library. The third committee will make en 
annotrted list of materie.l to be found in class texts. 
13. The teacher will list on the blackboard main ideas 
found in the texts in pare.graphs on Salem, Boston s.nd 
Providence. The pupils will find the paragraphs to 
\lfhich these main idecos refer. 
14. From the geogre.phy text section on Ne".·r England 
agriculture, the clEss will determine which two 
sentences best describe the natural obsta.cles that 
a farmer faces. A discussion of these obstacles will 
follow. 
15. Using any references they '.Vi sh, the class will write 
paragraphs on the home, the town, a.nd the industries 
of colonial New Engl2nd. 
16. Pooling the information gathered for #15, the class 
will discuss how the town of Concord, Mass. probe.bly 
looked in the year 1700. 
17. The salient points made in the preceeding discussion 
will be listed on the blackboard and used as the main 
points of a class composition on colonial Concord. 
Unity, emphasis and coherence will be reviewed after 
the composition hns been written. 
18. The film strip, Colonial America, 21 will be shown and 
compared with the informatica gathered by reading and 
discussion. 
19. Review of the unit thus far; Test. (see Evalua.tion.) 
20. The necessity of farming, the type of crops grown and 
the natural limitations to farming in 1-lew England will 
be used as the focal po:r.nts of a discussion on 
farming in colonial New England. 
21. The difference between the index vnd the te.ble of 
contents will be explained. After a brief discussion 
the class will practice by loca.ting Boston, Salem, 
pioneers, relig1on, agriculture and industry in the 
index. 
22. Ma.p reading will be introduced by the teacher's 
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asking for the definition of the word "map". A 
discussion of the various uses of maps end the ways in 
which they may rid in the social studies will follow. 
23. A discussion of some of the factors that make one 
book more popular than E>nother will be motivated by 
having ec:ch pupil give the n~e of the book which he 
considers to be the best he has ever read, together 
with some of the reasons for such a cho1.ce. 
24. The class will discuss book reviews and list 
standards in the form of a. checklist for classroom 
book reports. 
25. As a drill in skimm1ng the class will list as many 
New Englc:nd grown vegetables as they can find and be 
prepared to state generally the markets to which these 
vegetables &re shipped. 
26. The booklisting committees \vill report to the class 
a.nd their findings will be posted on the bulletin 
board for reference. Each pupil will select a book 
and prepare a report Etccording to the class checklist. 
21 Colonial America, (film strip), A.B. Ryder, Boston, 
Massachusetts. 
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27. The film, EErly Settlers !E ~ England, 22 will be 
shown. Pupils are to note the ways in which living 
conditions differ from our own. 
28. From the history text, the class will find the main 
idea in the section wh1ch deals with the town mEeting 
and use these ideas as ~ basis for a discussion on 
the "New England To\..rn Meeting". 
29. Book reports. 
30. Display of optional related activities. 
31. Final test. (See Evaluation.) 
32. As a suggested culmineting activity the class will 
conduct a town meeting protesting the closing of 
Boston Harbor by the British. 
Optione.l Related Activities 
1. Drawings, paintings a.nd posters. 
2. Model making in soap, clay, wood or cerdboard. 
3. Letter wrlting. 
4. Drrumatization. 
5. Book reviews. 
6. Note books and scrapbooks. 
7. Vocabulary work. 
8. Writing plays, stories, songs or poems. 
9. Trips to New England towns. 
10. Sna.pshots or movies of New England. 
11. Conversations with people who live in the country. 
12. Map making. 
22 Eart11 Settlers of New England, (film), Encyclopedia 
Britcdnica, icago, IlliiioJ.s. 
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13. Collections of pictures. (Far.ms, Pilgrims, etc.) 
14. Reports on topics covered by the unit. 
15. Memorization of such importc.nt documents es the 
Declaration of Independence, Preamb.Le of the 
Constitution, or the Bill of rdghts. 
16. Reading and reporting, oral or in writing. 
17. If there is another type of ~.ctivity that you would 
like to try, consult the teacher. 
Evaluation Section 
Pretest: 
ll What is New England? 
2 W.ho f~rst settled in New Englend? 
3 Give the name of a mounte.in range in New England. 
4 List five products of New England farms. 
Progress Test (See #19 in Core.) 
1
2
) America. became independent on July 4, (1776). 
) The Pilgrims' chcorter of self'-govermnent wee the 
(Mayflower Compe.ct). 
3) Poor soil and climate limit (agriculture) in New 
England. 
4) A sentence that tells whet the paragraph is about is 
ce.lled a (top~c) sentence. 
5; Reading quickly for a particular bit of information 
is called (skimming). 
6) Write a paragraph on home life in colonial New England. 
Fine.l Test 
1 
2 
3 
4 
5 
~~ 
Jl 
Nc.me the two main New England mountcun ranges. 
W.het is the longest river in New England? 
How did the Great Ice Sheet effect present day fanning? 
What is the difference between P~lgrims and Puritc:ns? 
What is hydroelectric power? 
List ten c:griculturel products. 
When was Boston settled? 
What was the Boston Tea Party? 
Who were the Minute Men? 
What document declared us to be free from England? 
3 
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Unit B: Coastal ~England 
General Statement 
Today the Ne·w England coa.st is famous for its Summer 
resorts. ln the past, however. its fame was due to the 
sai.Ling ship, the clipper and. the wha.ling ba.rque. The 
a.iscovery of petroleum spelled doom :for the wha.ling industry; 
the invention of the steam engine :for the clipper ship. 
Delimitation 
1. The irregular corstline of New Englana affords many 
fine naturEd he.rbors. 
2. The early settlers needed ships for fishing and 
trading. 
3. The forests of New England provided lumber for 
shipbuilding. 
4. New England ships sailed the seas of the world 
carrying New England products. 
5. New port facilities were constructed and seaports 
prospered with New England's increasing commerce. 
6. The home ports of the whaling fleet were centered on 
the southern coast of Massachusetts and on the 
islands of Nantucket a.nd Martha's Vineyard. 
7. A shipbuilding industry grew with the demand for 
ships. 
8. The fishing industry, which was to make Boston the 
nation's leading fishing port, sent large fleets to 
the George's and Grand Banks. 
9. Coastal fishing has been pursued intensively since 
the time of the Pilgrims. 
4_ 
Probable Indirect Learning Products 
1. The invention of the sterun engine ended the era of 
the sailing ship. 
2. Many New England businesses owe their start to 
capi ts.l gained in trading. 
3. New England is considered by some as having reached 
its peak during the period between the War of 1812 
and the Civil War. 
Probable Incident~:tl Learning Products 
1. An appreciation that New England has a tradition and 
heritage of the sea. 
2. An awareness that the sterumship will be replaced in 
time by atomic-powered ships. 
Suggested ~ntroductory Activities 
1. One of the following films will be shown; 
al Harvesting the Deep 23 
b New Engle~ndHsheriea ~§ 
c New En:t[and Fisher.man 
d Shell shing 26 
2. A discussion will follow the film that has been shown. 
3. After the teacher has read Roadways by John 
Masefield, the class will discuss the following lines: 
b
a) "A road without the earth roads' 
) ''My road calls me, lures me 
West, east, south e.nd north:" 
c) "A wet road heaving, shining 
And wild with seagulls' cries, 11 
dust 11 
23 Harvesting~ Deep, Y.M.C.A. Picture Bureau, 
New York. 
24 
. ~ Engle.nd Fisheries, Eastman Kodak, New York. 
25 ~ England Fisherman, Encyclopedia Britainica, 
Chicago. 
26
•Shell Fishing, Encyclopedia Britainica, Chice.go. 
4. After drawing pictures of a ketch, sloop, schooner, 
yawl and barque, the teacher will ask the class if 
they recognize any of the types. A discussion will 
follow. The foce.l po1nt of this discuss1on will be 
the fact that these olden sailing types are used in 
the present day as pleasure yachts. 
5. The class could plan a trip to the Boston waterfront 
or to the display of model sailing ships at the 
Museum of Fine Arts in Boston. 
~Activities 
1. List and discuss the places on the New England coast 
that hove been visited by the members of the class. 
From this draw the conclusions that there many cities 
loce.ted on the coast which in itself has a grea.t 
variety of capes, bays, estuaries and headlands. 
2. Summarize the points made in the preceeding activity 
and use them as a basis for a class composition on 
the New England coastline. This composition will be 
written on the blackboard. Note in this composition 
the for.m desired in future compositions. 
3. The class Will hold a discussion contrasting our for.m 
of government with a dictatorship and a monarchy. 
Discussion outline; 
a) Name three countries having the different 
for.ms of government. 
b) The United Sta.tes once wa.s ruled by a king. 
How did we change our for.m of government? 
c) What duty do we have in maintaining our 
for.m of government? 
4. The class will write sentences explaining; king, 
dictator, democracy and freedom. 
5. A discuss1on of the climate of New England, covering 
the following po~nts will be held; 
al Variety b Effect on people 
c Effect on agriculture 
d Effect of the ocean on the climate of 
New England. 
6. Each pupil will write two sentences on the climate of 
New England. The teacher will copy some of these 
sentences on the blackboard for the purpose of 
discussion. From this discussion the class will 
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select criteria to be used in the writing and 
judging of sentences. 
7. The study of unity in paragraphs will be introduced 
in the following mc'nner. By questioning, the teacher 
will find the name of the favorite beach of several 
of the students. Then the teacher will ask why it is 
their favorite beach. After writing their reasons on 
the board, the teacher will go on to explain the 
principles of paragraph unity. 
8. A discussion of forests will be held by the class. 
The following outline is for teacher use; 
al The surface of New England is mainly forested. 
b The majority are in the northern area. 
c Forests have scenic and recreatory value. 
d Forests have comnercial value as evidenced 
by the output of timber and pulp. 
e) Conservation is important. Some of the 
advantages of conservation are: 
ll Prevents erosion 
2 Prevents floods 
3 Assures continuous tree supply. 
9. After reviewing the principles of unity and the 
discussion on forests, each pupil will write a 
composition on the forests of New England. 
10. The class will discuss the relationship of" forests and 
shipping in colonial times. The teacher mey guide the 
discussion with the following questions and comments; 
a) The Pilgrims had an ocee~n in front of them 
a.nd a forest at their backs. How could they 
combine these two factors and achieve an 
importa.nt result? 
bl Where did the Pilgrims get their supplies? 
c Did they have anything to trade? 
d Is there any food in the sea? 
e How could the Pilgr~ms build their ships? 
11. Mimeographed outline maps of New England will be 
distributed. The class will mark on these maps the 
places that they think would make good seaports. 
Comparison with existing seaports will be made on the 
wall ma.p. Pupils will give reasons for their choices 
and a discussion of the qua.li ties of a good port 
will follow. 
12. The history of the United States up to 1800 will be 
reviewed. The Articles of Confederation and the 
necessity of their revision will be stressed. 
13. The teacher will read the Preamble to the 
Constitution e,nd the Bill of Rights: 
Preemble to the Constitution; 
We, the people of the United States, in order to 
for.m a more perfect Union, esteblish justice, insure 
domestic tranquillity, provide for the common defence, 
promote the general welfe.re, and secure the blessings 
of liberty to ourselves and our posterity, do ordain 
and establish this Constitution for the United States 
of .America. 
The Bill of Rights 
Article 1 
Congress shell make no law respecting an 
establishment of religion, or prohibiting the free 
exercise thereof; or abridging the freedom of the 
press; or the right of the people peacefully to 
assemble and to petition the government for a redress 
of grievances. 
Article 2 
A well regulated militia being necessary to the 
security of a free state, the right of the people to 
keep and bear ar.ms Shall not be infringed. 
Article 3 
No soldier shall, in time of peace, be que.rtered 
in any house without the consent of the owner, nor in 
time of we.r but in a manner to be prescribed by law. 
Article 4 
The right of the people to be secure in their 
persons, houses, papers and effects against 
unreasonable searches end seizures, she.ll not be 
violated, and no warrants shall issue but on probable 
cause, supported by oath or affir.me.tion, and 
particularly describing the place to be searched, and 
the persons or th~ngs to be seized. 
Article 5 
No person shall be held to answer for a ce.pita.l 
,45 
or other infamous crime unless on a presentment of a 
Grand Jury, except, in cases arising in the land or 
naval forces, or in the militia, when in actual service 
in time of we.r or public danger; nor shall any 
person be subject for the same offense to be twice 
put in jeopardy of life or limb; nor shall be 
compelled in any criminal ce.se to be a witness age.inat 
himself, nor be deprived of life, liberty or 
property, without due process of law; nor shall 
pri ve.te property be taken for public use without just 
compensation. 
Article 6 
In all criminal prosecutions, the accused Shall 
enjoy the right to a speedy and public trial, by an 
impartial jury of the state and district where the 
crime shall have been committed, which districts shall 
have been previously ascertained by law, and to be 
infor.med of the nature and cause of the accusation; to 
be confronted with witnesses against him, to have 
cumpulsory process for obtaining witnesses in his 
favor, and to have the assistance of counsel for his 
defense. 
Article 7 
In all suits at common law, where the value in 
controversy shall exceed twenty dollars, the right of 
trial by jury shall be preserved and no fact tried by 
the jury shall otherwise be examined in any court of 
the United States than according to the rules of 
common law. 
Article 8 
Excessive bc.il shall not be required nor 
excessive fines imposed, nor cruel and unusual 
punishments inflicted. 
Article 9 
The enumeration in the Constitution of certain 
rights shall not be construed to deny or disparage 
others retained by the people. 
Article 10 
The powers not delegated to the United States by 
the Constitution, nor prohibited by it to the States, 
are reserved to the states respectively or to the 
people. 
14. Short test (see EvFluation) will follow discussion of 
the Bill of Rights. 
15. For the purpose of further 2cqua.inting the class with 
the differe~1 facets of the ocean, the film, Voice 
.Q.! ~ ~' will be shown. 
27 Voice ~ ~ ~' Walter 0. Gutlohn Incorporated, 
New York. 
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16. The class will write an outline of the Bill of Rights. 
17. The class will be prepared to report orEtlly on their 
reading assignment on the fishing industry. 
18. The reading assignment on the Civil War will be 
discussed and summarized. 
19. The culminating activity will be the publica.tion of 
a. newspgper purported to be written in Boston in the 
year 1820. Co~ttees will be chosen to collect and 
evaluate material; to edit and arrange the format; and 
to publish the paper. 
20. Presentation of Optional Related Activities. 
21. Fina~l unit test. (See Eve.lue.tion.) 
22. Distribution of the 111820" paper to members of the 
class as the culminating activity. 
Optional Related Activities 
1. Antiques; photograph or bring to class furnishings 
used in the early Nineteenth Century. 
2. Art work; drawings, paintings or posters. 
3. Book reviews. 
4. Carvings, models. 
5. Dr~atizations. 
6. Essays on the history or geography covered. 
7. Memorizetion. 
8. Music appropriate to the unit. 
9. Notebooks and scrapbooks. 
10. Reading; oral, or silent with reports to the class. 
11. Reports on topics covered by the unit. 
12. Writing plays, poems or stories. 
13. Vocabulary work. 
14. Snapshots or home movies. 
15. Trips to spots mentioned. 
16. Conversations with sailors or commercial fisher.men. 
17. Ships. 
18. Forests and conservetion; the Weyerhauser Lumber 
Company's &dverti sements e.re very good for this 
activity. 
19. Vl.h£ling. 
20. Collections. 
Stud:t; Guide 
Each pupil will be given a mimeogra.phed copy of the 
Study Guide which will include in addition to the outline of 
the Core activities, the following items: 
1. Read and memorize one of John Masefield's sea poems. 
2. Find the meaning of sloop, schooner e:nd steamer. 
3. Find the meaning of the word "Constitution". 
4. Readabout and. be prepared to discuss the Civil War 
and the fish~ng industry. 
Evaluation 
~uiz on the Bill of Rights. 
1. What is the Bill of Rights? 
2. Why was it Etdded to the Constitution? 
3. What five rights does Article One specifically 
guarantee? 
Final Test. 
1. The (whaling) industry was centered on Nantucket 
and Martha's Vineyard. 
2. (Boston), Mass. wes the leading fishing port in the 
United States. 
3. New England has a, very (irregular) coastline. 
4. The (clipper} ship WPS the most famous type built in 
New England. 
5. Our government is a (democr&cy}. 
6. The Civil War was fought to preserve the (Union}. 
7. (Conservation) prevents erosion and floods. 
8. The f1rst ten amendments to the Constitution are 
called the (Bill of Rights). 
9. A {sentence) tells a complete thought. 
10. A group of sentences telling about one topic is 
ca,lled a (paragraph). 
11. Cape Cod is located in {Massachusetts). 
12. 
13. 
The chief fishing ~rounds of New England 
Georges and (Grand} Banks. 
New England's chief seaport is (Boston). 
are the 
14. The (Cape Cod) Canal shortens the distance between 
Boston and New York. 
15. How did forests aid in New England's rise as a 
shipbuilding center? 
16. What is meant by Conservation? 
~7. How does the New England coastline aid the tourist 
industry? 
18. w.hy are the first ten amendments to the Constitution 
called the Bill of Rights? 
19. What were the causes of the Civil War? 
20. Why is there not a whaling industry in New England 
at the present ttme? 
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Unit C: Urban ~ England 
General Statement 
In New England the city is usually an industrial center 
which grew with the introduction of new industries and new 
industrial methods. This urban growth occurred mainly during 
the Nineteenth Century, especially during the period following 
the Civil War when the influx of immigrants was at its peak. 
Modern New England, faced with the loss of some of its older 
industries because of the distance from raw materials, is 
using its reservoir of manpower and experience to maintain its 
position as a leader in the newer industries of the present 
day. 
Delynitation 
1. No large cities existed in New England prior to 1800. 
2. Such cities as did exist owed their existence to 
geographical location which made them shipping and 
trading centers. 
3. Between 1750 and 1800 the inventions of Arkwright, 
Cartwright, Watt and Hargreaves, changed British 
industrial methods. 
4. War and prohibitive legislation delayed the spree.d of 
these inventions to America. 
5. The Patent Law wes passed in 1790 to encourage 
American inventors. 
6. Samuel Slater built the first power-driven textile 
machine in the United States at Pawtucket in 1790. 
7. Eli Whitney invented the cotton gin in 1792. 
B. Fr~mci s Lowell built· the first power loom in the 
United States in 1830. 
9. Cyrus McCor.mick invented the reaper in 1831. 
10. Charles Goodyear vulcanized rubber in 1844. 
11. Elias Howe invented the sewing machine in 1845. 
12. In 1846 Willi~ Kelley invented the steel converter. 
13. With these inventions as an industrial base and with 
imn.igration supplying the manpower, the cities of' 
New England began to expand. 
14. Wi~h the industrial development of the South, a part 
of the local cotton industry moved southward, closer 
to the source of the raw cotton. 
15. The introduction of synthetic fibers as orlon, dacron, 
rayon and nylon, has caused a drop in the demand for 
wool thus curtailing production. 
16. The expansion of the electronic industry found in 
New England an area with trained menpower and a desire 
for new industries to replace the lagging textile 
industry. 
Probable Indirect Learning Products 
1. New England has a vast reserve of technical skills 
and a long handicraft tradition. 
2. New England must constantly better itself or it will 
not be able to maintain its industrial standing. 
3. New England must rely on highly complex industries 
requiring Emall amounts of raw materials and a great 
deal of skill. 
Probable Incidental Le~.rning Products 
1. An appreciation that New England owes much to the 
inventions of other countries and to the immdgrants 
from many lands. 
2. A knowledge that in the space of a hundred years 
New England has grown from a wilderness to a highly 
industrialized society. 
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Suggested Introductory Activities 
28 1. The £i~, New England, will be shown. 
Fbllowing tEe ?i~ the class will discuss; al What is New England? 
b What did you see in the film? 
c What reminded you of the city in which you 
live? 
2. Pretest. (See Evaluation.) 
3. Using a world ma.p, ask the class to point out some 
of the world's largest cities. Fbllow this up with 
the question, "Why do cities grow?" If this 
stimulates discussion draw from the class the factors 
responsible for urban growth. 
4. Draw an outline map of New England on the board. 
(Colored chalk moistened slightly will provide a 
long lasting map which may be removed with a sponge 
when the unit is completed.) Explain to the class 
that they may complete this me.p by finding the name 
end location of the products that are manufactured 
in New England. The name of the product, printed on 
a slip of paper, may be scotch-taped in its 
approximate location. 
Suggested~ Activities 
1. Giving directions: The teacher will give two sets of 
directions concerning an errand that must be done. 
The first set of directions will be purposely made 
confusing. This will be followed by a detailed set 
given in logical order. Ask for class comments on 
the different sets of directions. Cell attention 
28 
to the checklist for giving directions in the Study 
Guide. 
Using a wall map of New England, the teacher will 
show the driving route from Boston to Montpelier and 
write the directions for the trip on the blackboard. 
Have the class give sets of directions for travelling 
between any two cities listed in the Study Guide. 
A road map will be placed on the bulletin board for 
~England, March of Time, New York. 
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this purpose. 
2. Explanation by the teacher of the difference between 
hearing and listening. ~mple: If an airplane flies 
overhead you hear it and don't pay much attention to 
it. If you hear a plane with its motor sputtering 
you listen to it, wondering if it will crash. 
3. As the class spends a great deal of time listening, 
ask them if they know any ways in which they can 
become better listeners. Use this discussion as a 
basis for a class-made checklist. Compare it with the 
one found in the Study Guide. 
4. Appoint a. person to note the class listening habits 
as they listen to the class secretary reading the 
minutes of the last class meeting. 
5. Using the class-made checklist for explaining clearly, 
the teacher will give an outline of the process by 
which a sweater is made; covering the following points, 
shearing, transportation, spinning and weaving. 
6. With activity #5 as a model, each pupil will prepare 
an outline of one of the following processes; 
al How trees become paper. 
b How cotton becomes a shirt. 
c How leather becomes a shoe. 
d How milk comes to our house. 
7. Ask the class the meaning of the word "revolution". 
Use dictionaries if necessary. Ask how many 
revolutions we have had in the United States. If the 
Industrial Revolution is mentioned, highlight it. If 
it is not mentioned, ask the class if they have ever 
heard of it. Find the meaning of the word, 
"industrial". Ask for the meaning of Industrial 
Revolution. 
8. Have the class explain the differences before and 
after the Industrial Revolution. (See Study Guide.) 
9. The class will discuss the inventions that 
contributed to the Industrial Revolution in New 
England. (See Study Guide and Delimitation.} 
10. With the help of the class prepare a cha.rt showing the 
various products manufactured in New England. By 
counting the number of times each product is 
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mentioned in the Study Guide and noting the number 
beside the product, a.n ap:9roximate rank order listing 
of manufactured products will be made. 
11. Because of the interrelationship of commerce and 
manufacturing, the class will discuss how a good 
highwc:,y system and good port fEtcili ties would aid New 
England industry. 
12. An appraisal of this discussion will be held. 
Reference may be made to some of the discussion type 
programs on radio and television. A checklist noting 
the points of a good discussion will be drawn up by 
the class. Compare this with the discussion 
checklist in the Study Guide. 
13. Objective test on standards for listenin~, giving 
directions, explaining and discussing. (See 
Eve.lue.tion.) 
14. Have the class discuss the following on the basis of 
their reading assignments: (See Study Guide.) 
a Hydroelectric power -
b Markets 
c Power sites 
d Imports 
e Textiles 
f Immigre nt s 
15. The teacher will lead the class in a discussion of the 
requirements for manufc>cturing. · If the following 
points are not made in the discussion, the teacher 
will include them in the summary. 
a) Raw materials are necessary. bJ Some type of power must be available. 
c) There must be workers to run machines. 
d) There must be e market for the disposa~ of 
the manufactured product. 
16. Written compositions on one of the requirements for 
ma.nufacturing as it effects one o:f the cities on the 
Study Guide list will be prepared by the class. 
EXDmple: Lowell and power or Providence a.nd markets. 
1?. The class will divide itself into three committees. 
Each group will be given a topic to report on at a 
later• dtute •. Class time will be allotted for 
···4.. 
preparation. The topics; 
e.~ Che.nges in the workers' life. 
b · Iron and steel industries. 
c Foreign trade. 
18. Discussion on the topic, "If coal and iron were 
discovered in New England." The following points are 
for teacher use. 
al Present sources of coal and iron. 
b Uses of coal and iron. 
c Transportation of coal and iron into this area. 
d Lack of heavy industry in New England. 
e What could be made in New England if there 
was a local steel supply? 
f) Would it change the type of product that 
New England manufactures? 
19. Mimeographed checklists will be distributed for 
self-evaluation of listening habits. (See Study 
Guide.) 
20. Using the principles of a good discussion learned 
ea.rlier in the unit, each pupil will explain why he 
likes living in New England, or perha.ps why he woUld 
prefer living elsewhere. 
21. Class time for committee work. 
22. Expla.in to the class that they are to give individual 
talks on the topics listed in the study guide. 
Stimulate discussion on the qualities of a. good 
individual talk and formulate a checklist for use in 
class. 
23. Class time for comndttee work. 
24. Demonstration by the teacher of an indiViduc;l talk; 
outlining of an individual talk; and the use of the 
3x5 card es an aid. 
25. Q,uestion time on Optional Related Activities. These 
activities a.re generally self-explane.tory but a class 
discussion sometimes brings out new ideas e.nd 
stimulates interest. 
26. Choric reading of Robert Frost's Birches by the class. 
Very short discussion of the poem as a whole. 
27. Committee reports. 
28. Individual talks. The class will score each speaker 
using the checklist. 
29. Presentation of the Optiona~ Related Activities. 
30. Objective test on the unit. (See Evaluation.) 
31. Discussion of the suggested Cu1minating Activity; 
the New England Council is having as a. guest at one 
of its luncheon meetings, a manufacturer who is going 
to build a jewelery factory but is undecided as to 
location. The New England Council members, using all 
the arguments at their comma.nd, are trying to 
persuade him to locate in New England. 
32. Class time for the preparation of the Culminating 
Activity. 
33. Presentation of the Culminating Activity, possibly in 
the school cafeteria. 
Optional Related Activities 
1. List 25 New England cities, giving location and 
important products. 
2. collect newspaper articles dealing with local union 
activities. 
3. L1st some of the different nationalities that live 
in your city. 
4. Visit a local factory and make a report to the class. 
5. Collect different articles manufactured in your city. 
6. Find how goods and me.terials are transported to and 
from your city. 
Keeping the topic CITY in m1nd, you might l1ke to do one of 
the following activities: 
7. Drawings, paintings, posters. 
B. Model making. 
9. Dramatizations. 
10. Book reports and reviews. 
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11. Notebooks end scrapbooks. 
12. Writing articles, pla.ys and stories. 
13. Snapshots. 
14. Conversations and interviews. 
15. Collections. 
16. More intensive reports on topics covered in this 
unit. 
17. If there is any other pertinent activity that you 
would like to try, consult teacher. 
Evaluation 
Pretest; 
Which of the following 
I Massachusetts Virginia Maine New J"ersey Chicago 
are in New England? 
Rhode Island 
New Hampshire 
Vennont 
Connecticut 
New Brunswick 
Th!ellg~f~st river in New England is the; 
Connecticut 
Charles 
New England we.s first settled by the; 
! l Italians Pilgrims Irish 
Which of the following are import2.nt products of 
New England? 
coal 
steel 
Textiles 
paper 
machinery 
Wh~~c~hv~~~~~ following 
Boston 
Aroostook 
are ci!tile~a~!mNew England? 
Hartford 
Albeny 
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1. Be we 11 l cqur, in ted w:~. th whr; t yc,u err at ~ins. 
::::. Orgcnize in your mind w'ht t you r re going to ery, 
3, <liT{' f;ccurr:te f,nd definite intormrtion. 
4. Omit t:;ll UDDE.!C$81Ji!f1'7 dett:ils, 
5. Tell one step r. r:- time r~nd give tbe stepe in the 
their right order. 
6, Use t simple w Pt chr rt. model or dir grE'lll to mdce 
your meening clevr. 
1. Hvve desks clet:r, sit in r oomtortrble position with 
eyea on the epecker. 
:::!. Shov by expreanive tvcefl th6t you r:re llvi th" the 
apettker, 
3, Be pr:tient if he ht.s difficult: • 
4. Be cble to otter intelligent criticism, 
5. Do not interrupt the spet:ker. 
6, .. ieten to others ee you would he.ve them listen to you. 
1. Let the diacua~iDn center eround one topic. 
2. TE!.lk over the to ic with othera eo thr:t you might be 
prepc;red to trke r:n intelligent pert. 
3, Orgr: n1zc your t'ccts without preperin.s e r;peech, Be 
prepe,red to Edd t'.t le£at one new idet in en 
interesting wty, 
4. l'lfke your contribution without monopolizing the ttmc, 
tor others ~~ish to express their viewa rlso. 
5. Sper k in r cler 1·, plet" ee.nt voice, 
6, .Be courteous in giving conflicting o:.Jin1ono. 
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Checklist for Giv~ng Directions 
1. SUJ. t yot·~r explanation to the inquirer's :present 
knowledge of the situation. 
2. Make your directions simple. 
3. Tell them in good order, using the fewest possible 
ste:ps and the fewest possible words. 
4. Mention :prominent landmarks and use other helpful 
devices for making directions clear. 
Short ~uiz £a Checklists 
In givini directions: (T (F) Mcke your directions elaborate. 
(T (F) Give the directions in order. 
In holding a discussion: · 
(T) (F) Always :prepare a speech. (T) (F) If you have something to say, take all the time 
you need. 
While listening: 
(T) (F) Do not look at the speaker as this mignt. annoy 
him. (T) (F) Be patient and courteous, especially if the 
·speaker me,kes a mistake. 
In an efllanation: (T (F) A diagram is helpful in giving an explanation. 
(T (F) Explain only one step at a time. 
Study Guide 
In addition to the folloWing items, each :pupil will be 
given a mimeographed outline of the Core Activities. 
1. In your geography texts find the meanings of: 
a hydroelectric :power 
b power sites 
c imports 
d markets 
e textiles 
f immigrants 
2. In your history texts, read about the following so 
that you will be able to discuss them intelligently: 
a immigration 
b labor 
c World Wars One and Two 
d Industrial Revolution 
e importe.nt inventions since 1800 
3. The following is a list of important cities to be 
studied in this unit: 
Boston; shoes, clothing, machinery 
Lynn; shoes, electronic equipment 
Brockton; shoes 
Waltham; electronic equipment 
~uincy; granite, Ships 
Somerville; meat products 
Haverhill; shoes 
Everett; iron 
New Bedford; cotton textiles 
Fall River; cotton textiles 
Taunton; cotton textiles 
Lowell; cotton textiles 
Lawerence; woolen textiles, 
Worcester; woolen textiles, textile machinery 
Attleboro; silverware, jewelry 
Fitchburg; paper 
Springfield; firear.ms 
Holyoke; paper 
Pittsfield; electricel equipment, textiles 
Hartford; mechine and foundry products 
New Haven; machine and foundry products 
Bridgeport; electrical machinery, firear.ms 
Waterbury; brass products 
New Britain; hardware 
South Manchester; silk textiles 
Danbury; hats 
Providence; textiles, machinery 
~awtucket; textiles, machinery 
Woonsocket; textiles, machinery 
Burlington; lumber 
Rutland; marble 
Barre; marble, stone working tools 
Montpelier; granite 
Manchester; cotton textiles 
Nashua; cotton textiles 
Concord; granite 
Berlin; wood pulp 
Portland; wood pulp, paper products 
Millinocket; wood pulp . 
Bangor; lumber 
Waterville; woolen textiles 
Augusta; woolen textiles 
Rumford; wood pulp 
Auburn; shoes 
BIBLIOGRAPHY FOR PUPIL USE 
Dana, Dorathea, SUGAR BUSH, Thom2s Nelson c:nd Sons, New York• 
1947. 
McClintock, Marshall, THE STORY OF NEW ENGL.Al"'D, Harper and 
Brothers, New York, 1941. 
Robinson, Gertrude, WINGED F~~T, E.P. Dutton, New York, 1939. 
Stratton, Clarence, HARBOR PIRATES, Macmillan Company, 
New York, 1937. 
Vardoulakis, :Me.ry, GOLD IN THE STREETS, Dodd Mea.d and Company, 
New York, 1945. 
BIBLIOGRAPHY FOR T".d!ACHER USE 
• Adams, J.T., HISTORY OF THE UNITED STATES, Charles Scribner's 
Sons, New York, 1933. 
Dame, Lawrence, NEW ENGLAND COMES BACK, Random House, New York, 
1940. 
Dulles, Foster Rhea, TWENTIETH CENTURY AMERICA, Houghton 
Mifflin Company, Boston, 1945. 
Finch, Grant E., NEW ENGLAND, Rand McNally and Company, 
New York, 1933. 
Plenn, Abel, UPON THIS CONTINENT, Creative Age Press, New 
York, 1949. 
Whitbeck, R.H. and Finch, V.C., ECONOMIC GEOGRAPHY, 
McGraw-Hill Book Company, Incorporated, New York, 1941. 
.b WL.l OG RAJ?HY 
Adams, J.T., HISTORY OF THE UNITED STATES, Chcrles Scribner•s 
Sons, New York, 1933. 
Billett, Roy o., ~ALS OF SECONDARY SCHOOL TEACHING, 
Houghton 1'-lifflin Company, Boston, 1940. 
Bourke-White, Margaret, THE CONNECTICUT RIVER, ~' 
Nov. 6, 1950, pp. 123-133, vol. 29, no.29. 
Brooks, Van Wyck, THE :F.LOWERING OF NEW ENGLAND 1815-1865, . 
E.P. Dutton and Company, Incor:pors.ted, New York, 1936. 
Bradford, William, OF PLYMOUTH PLANTATION 1620-1647, 
Alfred A. Knopf, New York, 1952. 
Bridgman, Howard Allen, NEW ENGLAND· IN THE LI:BE OF THE 'WORLD, 
The Pilgrim Press, Boston, 1920. 
Ce.rson, Rachel L., THE SEA AROUND US, Oxford University Press, 
New York, 1951. 
Clark, Harry H., MAJOR AMERICAN POETS, Americc:n Book Company, 
Nevr York, 1936. 
Dakin, Dorothy, HOW TO T_:~ACH HIGH SCHOOL ENGLISH, D.C. Heath 
and Compe.ny, Boston, 1947. 
De.me, Lawrence, NEW ENGLAND COMES BACK, Random House, 
New York, 1940. 
Dillon, Alberta !v1arie, THE CORRELATICt~ OF ENGLISH AND HISTORY, 
Unpublished Service Paper, Boston University, School 
of Educetion, 1950. 
Dulles, Foster Rhea, T'WENTIETH CENTURY .AMEEICA, Houghton 
Mifflin Company, Boston, 1945. 
Faulkner, H.U., .AMERICAN POLII'ICAL AND SOCIAL HISTORY, 
F.s. Crofts and Company, New York, 1946. 
Finch, Grc:nt L., NEW ENGLAND, Rand 1-icNelly and Company, 
Ne1.v York, 1933. 
~~ONDS COLLEGIATE ATLAS, C.S. Hammond and Compeny, 
New York, 1947. 
Hatfield, W.Wilbur, Lewis, E.E., Lesser, Goldie D., and 
Thomas, Lydia Austill, ENGLISH ACTIVITIES, .American 
Book Company, New York, 1936. 
Hook, J.N., THE TEACHING OF HIGH SCHOOL ENGLISH, The Ronald 
Press, New York, 1950. 
Hovious, Carol, SUGGESTIONS FOR TEACHERS OF READING, GRADES 
VII to XII, D.C. Heath a.nd Company, Boston, 1939. 
Howe, Henry F., SALT RIVERS OF THE MASSACHUSETTS SHORH;; 
Rinehart and Company Incorpora.ted, New York, 1951. 
Hubbell, Jay B., AMERICAN LIFE IN LITERATURE, vols. 1 and 2, 
Harper and Brothers, New York, 1936. 
Lunt, W.E., THE HISTORY OF ENGLAND, Harper and Brothers, 
New York, 1947. 
Plenn, Abel, UPON THIS CONTINENT, Creative Age Press, 
New York, 1949. 
Roy, Leonard C., FROM NOTCH TO NOTCH IN THE WHITE MOUNTAINS, 
National Geographic, July, 1937, pp.73-104, vol. LXXII. 
Rugg, Harold, HISTORY OF .AMERICAN CIVILIZATION, Ginn and 
Company, Boston, 1930. 
Scudder, Townsend, CONCORD: AMERICAN TOWN, Little Brown and 
Company, Boston, 1947. 
Stewart, B.Anthony, WHERE NEW ENGLAND MEETS TEE ·SEA, 
National Geographic, September, 1945, pp.265-288, 
vol. LXXXVIII. 
Weeks, Ruth Mary, A CORRELATED CURRICULUM, D.Ap:pleton 
Century Company Incorporated, New York, 1936. 
'Whitbeck, R.H., and Finch, V. C., ECONOMIC GEOGRAPHY, 
McGraw-Hill Book Company, Incorporated, New York, 1941. 
68 
FILMS AND FILM STRIPS FOR USE IN THE UlUTS 
Colonial America, A.B. Ryder, Boston. 
1 Early Settlers £.! ~ England, Encyclopedia Bri tainica, 
Chicago • 
. Harvesting the Deep, Y.M.C.A. :Picture Bureau, New York. 
~ England, March of Time, New York. 
~ England Calling, Colonial Beacon Oil Compeny, Boston. 
~England Fisheries, Eastman Kodak, New York. 
New England Fisherman, Encyclopedia Bri tainica, Chicago. 
Shell Fishing, Encyclopedia Bri ta.inica, Chice.go. 
Voice of !h& Sea, Walter o. Gutlohn, Incorporated, New York. 

